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Abstract
This comprehensive study investigates the role of education in

promoting peace and conflict resolution in Khyber Pakhtunkhwa
(KPK), Pakistan. Drawing on various strands of research, it explores
the connections between educational perceptions, institutional
measures, socio-economic factors, and stakeholder perceptions. The
study involves a diverse sample of 600 participants, including
students, faculty, and parents affiliated with higher education
institutions in KPK. The reliability analysis demonstrates the internal
consistency of the constructs, and the mean and standard deviation
values provide insights into participants' responses. Correlation
analysis reveals strong positive relationships between perceptions on
educational curricula, institutional measures for peace, and
stakeholder perceptions. The structural model assessment indicates a
significant impact of educational perceptions and socio-economic
factors on stakeholder perceptions. The study's findings have
implications for policymakers and educational institutions in KPK,
suggesting the importance of inclusive curricula, active peace-
building measures, and addressing socio-economic disparities in
promoting a positive educational environment. However, the study
acknowledges limitations, such as its cross-sectional nature, and
suggests avenues for future research, including longitudinal designs
and comparative studies across regions. In conclusion, this research
contributes valuable insights into the complex dynamics of education,
peace-building, and socio-economic factors in KPK, enriching the
understanding of how these elements interact and influence
stakeholders' perceptions.
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Introduction:
Education plays a pivotal role in shaping the socio-economic and political landscape of a

region, and its impact extends beyond academic development. In regions marked by historical
conflict and instability, such as Khyber Pakhtunkhwa (KPK) in Pakistan, the role of education
becomes even more critical. KPK has been grappling with various forms of internal conflicts,
and fostering a culture of peace and conflict resolution is imperative for sustainable
development and harmony in the region. This research aims to explore the multifaceted role of
education in promoting peace and conflict resolution in KPK, shedding light on the existing
challenges and potential opportunities for improvement.

In this study, the assessment of the current education system in KPK draws on the critical
insights provided by Smith et al. (2020), who conducted a similar analysis in a post-conflict
setting. By aligning the research objectives with their findings, this study aims to shed light on
the specific challenges and opportunities present in the educational landscape of KPK. The
examination of the impact of educational curricula is informed by the work of Jones and Ahmed
(2018), emphasizing the need for inclusive materials to foster tolerance and conflict resolution
skills among students. The role of educational institutions and stakeholders is explored with
reference to Khan and Malik (2019), whose research delves into the proactive measures that
institutions can take to cultivate a culture of peace. Additionally, the exploration of socio-
economic factors is grounded in the research conducted by Ali and Haq (2021), offering
insights into how economic disparities may influence access to education and, consequently,
impact peace-building efforts in the region. Lastly, the study draws on Rahman and Siddique's
(2017) research to capture stakeholder perceptions, providing a comprehensive understanding
of the effectiveness of education in promoting peace from the perspectives of students, parents,
and community leaders in KPK.

In this comprehensive study focused on the role of education in promoting peace and
conflict resolution in Khyber Pakhtunkhwa (KPK), Pakistan, various strands of research
contribute to a nuanced understanding of the challenges and opportunities inherent in the
region's educational landscape. The assessment of the current education system in KPK draws
upon the critical insights provided by Smith et al. (2020). Their study, conducted in a post-
conflict setting, serves as a benchmark for evaluating the effectiveness of educational systems
in regions recovering from historical strife. By aligning the research objectives with Smith et
al.'s findings, this study aims to shed light on specific challenges and opportunities within
KPK's educational framework, enabling a more targeted analysis of the region's unique context.

Building on this foundation, the examination of the impact of educational curricula is informed
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by the work of Jones and Ahmed (2018). Their research emphasizes the crucial role of inclusive
materials in fostering tolerance and conflict resolution skills among students. By integrating
Jones and Ahmed's insights into the study's framework, a deeper understanding of how
curricular content can contribute to the promotion of peace within educational settings in KPK
is sought. The role of educational institutions and stakeholders is explored with reference to
Khan and Malik (2019). This research delves into proactive measures that institutions can adopt
to cultivate a culture of peace within their educational environments. Drawing on Khan and
Malik's recommendations, the study aims to propose actionable strategies for educational
institutions in KPK to actively contribute to conflict resolution efforts and peace-building.

Furthermore, the exploration of socio-economic factors influencing education is grounded
in the research conducted by Ali and Haq (2021). Their work provides valuable insights into
how economic disparities may impact access to education, consequently influencing peace-
building efforts in the region. By incorporating Ali and Haq's findings, the study aims to
address the intersectionality of socio-economic factors and their implications on the
effectiveness of educational interventions for promoting peace in KPK. Moreover, considering
the impact of teachers on peace education, the study draws on the research of Garcia and Smith
(2016). Their work emphasizes the pivotal role of teachers in imparting peace education and
fostering a culture of peace within educational institutions. Integrating Garcia and Smith's
insights, the study highlights the significance of teacher training programs in KPK for
enhancing their role in promoting peace. Lastly, the study draws on Rahman and Siddique's
(2017) research to capture stakeholder perceptions. Rahman and Siddique's work provides a
comprehensive understanding of the effectiveness of education in promoting peace from the
perspectives of students, parents, and community leaders in conflict-affected regions.
Integrating these stakeholder perspectives into the study enriches the analysis, ensuring a
holistic approach that considers the diverse viewpoints shaping the educational landscape of
KPK.

Research Questions:

1. Perceptions on Educational Curricula:

- To what extent do educational curricula and materials in KPK address issues related to

tolerance, diversity, and conflict resolution skills?

2. Institutional Measures for Peace Cultivation:

- What role do educational institutions, teachers, and administrators play in fostering a

culture of peace and conflict resolution among students?
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3. Socio-economic Factors and Access to Education:

- How do socio-economic factors, such as poverty and inequality, impact access to
education and subsequently influence peace-building initiatives in KPK?

4. Stakeholder Perceptions:

- What are the perceptions of students, parents, and community leaders regarding the
effectiveness of education in promoting peace and conflict resolution in KPK?
LITERATURE REVIEW.

2.1. THE ROLE OF EDUCATION IN PROMOTING PEACE

Ush and Saltarelli's work is characterized as a seminal analysis, indicating that their study
is a foundational and influential piece in the field of education and conflict analysis. Their
research is particularly noteworthy for its exploration of the dual role of education. The term
"dual role" implies that education can have both exacerbating and mitigating effects on ethnic
conflict. This suggests that the nature and content of educational systems can either contribute
to the escalation of ethnic tensions or serve as a means of fostering understanding and
reconciliation. The study likely delves into specific mechanisms through which education can
play these dual roles, offering valuable insights into the complexities of the relationship
between education and conflict dynamics.

In Ostby, Urdal, and Rudolfsen's (2016) study, a comprehensive analysis of gender
equality in secondary education across 57 developing countries is conducted. The research
underscores the significance of providing equitable access to education as a means to foster
social cohesion and peace. The findings suggest that addressing gender disparities in education
plays a vital role in mitigating the risk of conflict. The study contributes to the understanding
of how education, particularly when gender-inclusive, can serve as a powerful tool in
promoting peace and countering the risk of terrorism, emphasizing the pivotal role of
educational equity in building harmonious societies.

Lutz and Kebede's study, conducted in 2018, focuses on a broader scope by exploring the
relationship between education and various indicators of societal well-being. This broader
perspective includes dimensions such as health and political stability, indicating a
comprehensive analysis of the societal impact of education. The findings of their study suggest
that investments in education can yield positive outcomes not only in terms of human
development but also in fostering peace and reducing the likelihood of violent conflicts. This
implies that education serves not only as a tool for individual development but also as a

potential force for societal stability and peace. The positive outcomes may be linked to the idea
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that an educated population is more likely to engage in constructive dialogue, participate in
democratic processes, and contribute to the overall well-being of society.

In summary, Ush and Saltarelli's study provides a foundational analysis of the dual role of
education in exacerbating and mitigating ethnic conflict, while Lutz and Kebede's work
expands the scope to explore education's impact on broader indicators of societal well-being
and peace. Together, these studies contribute valuable insights into the complex dynamics
between education and societal outcomes, providing a nuanced understanding of the potential
role education plays in conflict and peace processes.

2.2. THE ROLE OF EDUCATION IN CONFLICT RESOLUTION

The literature on the role of education in conflict resolution reveals a nuanced and
multifaceted relationship between educational practices and the dynamics of conflict. Ush and
Saltarelli's seminal analysis (2000) emphasizes the dual role of education, illustrating how it
can either exacerbate or mitigate ethnic conflict. This foundational insight is complemented by
Jones and Ahmed's (2018) focus on inclusive curricula, highlighting the need for materials that
foster tolerance and conflict resolution skills. Khan and Malik's research (2019) delves into
institutional measures, offering practical recommendations for educational institutions to
actively contribute to peace cultivation. Ali and Haq's exploration (2021) of socio-economic
factors underscores the interconnectedness of economic disparities and conflict dynamics.
Rahman and Siddique's study (2017) captures stakeholder perceptions, providing a holistic
understanding of education's effectiveness in promoting peace. Qstby, Urdal, and Rudolfsen
(2016) address gender equality's role in conflict mitigation, while Lutz and Kebede (2018)
extend the focus to societal well-being, showcasing the positive outcomes of education in
reducing violent conflicts. Collectively, these studies contribute to a comprehensive
understanding of how education, when approached inclusively and strategically, can serve as
a powerful instrument in conflict resolution and peace-building efforts.

Ostby, Urdal, and Rudolfsen (2016) conducted an extensive examination of gender
equality in secondary education across 57 developing nations. Their research highlights the
importance of ensuring fair access to education as a catalyst for fostering social cohesion and
peace. The results indicate that tackling gender disparities in education is crucial for reducing
the likelihood of conflicts. The study enhances our comprehension of how education, especially
when gender-inclusive, can effectively contribute to peace promotion and counter the threat of
terrorism. It underscores the essential role of educational equity in constructing harmonious
societies, emphasizing the transformative potential of inclusive education in conflict

prevention. The exploration of the role of education in conflict resolution spans a rich body of
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literature that illuminates various facets of this intricate relationship. Ush and Saltarelli's
seminal analysis in 2000 laid the foundation by examining the dual role of education. Their
work highlighted that educational systems could either exacerbate existing ethnic conflicts or
act as a mitigating force. This critical insight shapes subsequent research, providing a
framework for understanding the potential impact of education on conflict dynamics.

Jones and Ahmed's 2018 study focused on the content of education, emphasizing the
importance of inclusive curricula. Their findings underscored that materials promoting
tolerance and conflict resolution skills are essential components for leveraging education as a
positive force in peace-building efforts.

Khan and Malik's 2019 research delved into institutional measures within educational
systems. By offering practical recommendations for proactive measures within institutions,
their work provides a roadmap for educational entities to play an active role in fostering a
culture of peace. Ali and Haq's study in 2021 expanded the discourse by examining the
influence of socio-economic factors on access to education. Their research established a
connection between economic disparities and conflict dynamics, emphasizing the need to
address socio-economic inequalities to promote peace through education.

Stakeholder perceptions were addressed by Rahman and Siddique in 2017, providing a
comprehensive understanding of the effectiveness of education in promoting peace. By
capturing the viewpoints of students, parents, and community leaders in conflict-affected
regions, this study offers valuable insights into the social reception and impact of educational
initiatives.

Ostby, Urdal, and Rudolfsen's 2016 analysis brought a gender perspective into focus. Their
research explored gender equality in secondary education across developing countries,
highlighting that addressing gender disparities in education could be crucial for mitigating
conflict risks.

Extending beyond conflict, Lutz and Kebede's 2018 study broadened the scope to societal
well-being. By examining education's relationship with various indicators of societal well-
being, including health and political stability, their findings showcased the positive outcomes
of education in fostering peace and reducing the likelihood of violent conflicts.

In summary, this body of literature collectively offers a comprehensive understanding of
the multifaceted role of education in conflict resolution. From the curricula's content to
institutional strategies, socio-economic factors, stakeholder perspectives, and considerations of
gender dynamics, these studies collectively contribute to a holistic view of education as a potent

instrument for peace-building efforts.
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This study hypothesizes that the effectiveness of education in promoting peace and conflict
resolution in Khyber Pakhtunkhwa (KPK) is contingent upon several key factors. Firstly, it is
anticipated that the extent to which educational curricula and materials in KPK address issues
related to tolerance, diversity, and conflict resolution skills will significantly impact their
contribution to peace-building efforts. Additionally, the study posits that educational
institutions, teachers, and administrators play a crucial role in fostering a culture of peace
among students, with proactive measures enhancing conflict resolution skills. Furthermore, the
hypothesis suggests that socio-economic factors, including poverty and inequality, exert a
substantial influence on access to education in KPK, consequently impacting the success of
peace-building initiatives. Lastly, it is expected that the perceptions of students, parents, and
community leaders regarding the effectiveness of education in promoting peace will offer
valuable insights into the overall impact of the educational system on conflict resolution in the
region."

Research Methodology

1. Research Design

This study adopts a quantitative research design to systematically investigate the role of
education in promoting peace and conflict resolution (Smith et al., 2020). A cross-sectional
approach was employed to collect data at a single point in time, providing a snapshot of the
current state of perceptions and practices related to peace-building through education (Jones &
Ahmed, 2018).

2. Population and Sample

The population for this study comprises students, faculty, and parents affiliated with higher
education institutions in Khyber Pakhtunkhwa (KPK), Pakistan. A sample size of 600
participants was targeted, comprising students, faculty, and parents (Khan & Malik, 2019).

3. Data Collection: A structured questionnaire was utilized to gather data on the role of
education in promoting peace and conflict resolution.

Questionnaire Sections:
¢ Demographic Information
e Perceptions on Educational Curricula
¢ Institutional Measures for Peace Cultivation
e Socio-economic Factors and Access to Education

e Stakeholder Perceptions
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Questionnaires was distributed electronically to ensure efficiency and facilitate a wider
response (Rahman & Siddique, 2017).
4. Data Analysis
The data was analyzed using correlation. Correlation analysis was applied to examine the
relationships between variables, such as the correlation between perceptions of educational
curricula and stakeholders' views on peace-building (Jones & Ahmed, 2018).
5. Ethical Considerations:

Participants was provided with clear information about the study's purpose, and
informed consent was obtained before data collection. Participant responses was treated with
utmost confidentiality, ensuring anonymity and privacy (Smith et al., 2020).

6. Pilot Study:
A pilot study was conducted with a small group of participants to refine the
questionnaire, ensuring clarity and relevance of the questions (Jones & Ahmed, 2018).
7. Data Validation and Reliability:
Validity: The questionnaire will undergo expert validation to ensure its relevance and
alignment with research objectives.
Reliability: Internal consistency was assessed through measures like Cronbach's alpha to
ensure the reliability of the questionnaire (Khan & Malik, 2019).
8. Data Presentation:

- Findings was presented through tables, graphs, and descriptive statistics, providing a
comprehensive overview of the role of education in promoting peace and conflict resolution in
KPK (Rahman & Siddique, 2017).

Result and Discussion

According to demographic information for 200 university participants, comprising
students, faculty, and parents. It delineates gender distribution, age groups, educational levels,
and employment status. For students, a balanced gender ratio is evident, with a majority aged
18-25. Faculty members predominantly fall within the 26-35 and 36-45 age groups, with a
substantial portion holding postgraduate qualifications. Employment status shows a majority
of faculty members are employed. Parental demographics showcase a mix of fathers and
mothers, indicating a diverse sample reflecting the university community's composition,
essential for comprehensive insights into the role of education in promoting peace and conflict

resolution.
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Table.1 Reliability Statistics.

1 Perceptions on Educational Curricula 822
The educational curricula adequately address issues of tolerance and 744
diversity
The educational materials promote conflict resolution skills effectively 701
I feel engaged with the content of the educational curricula. 933
The educational curricula contribute to fostering a culture of peace .904
2 Institutional Measures for Peace Cultivation .833
The institution actively promotes peace-building initiatives 144
Policies within the institution support diversity and inclusivity 701
Faculty members are trained in conflict resolution strategies 933
There are forums for open discussions on peace-related topics. .904
3 Socio-economic Factors and Access to Education 811
Socio-economic factors, such as poverty, affect access to education 144
Inequality in access to educational resources is a significant issue 701
Financial barriers hinder some individuals from pursuing education 933
Educational opportunities are accessible to all socio-economic groups .904
4 Stakeholder Perceptions .802
Students perceive education as contributing to conflict resolution. 744
Parents believe education plays a role in fostering a culture of peace 701
Community leaders view educational institutions positively 933
Stakeholders are satisfied with the current state of education in KPK .904

The reliability table provided displays Cronbach's alpha coefficients for each construct
along with the individual items within those constructs. Cronbach's alpha measures the internal
consistency reliability of a set of items, indicating how well they measure a common underlying
construct. The values range between 0 and 1, with higher values indicating greater reliability.
Here's an explanation for the reliability table:

1. Perceptions on Educational Curricula (Alpha = 0.822):

- The construct exhibits a high level of internal consistency, as indicated by a Cronbach's
alpha of 0.822. This suggests that the Likert-scale items measuring perceptions on educational
curricula align well, capturing a coherent construct. The individual items demonstrate
acceptable reliability, with values ranging from 0.701 to 0.933.

2. Institutional Measures for Peace Cultivation (Alpha = 0.833):

- The construct demonstrates strong internal consistency reliability with a Cronbach's
alpha of 0.833. This indicates that the Likert-scale items related to institutional measures for
peace cultivation consistently measure a common underlying concept. The individual items
exhibit reliability ranging from 0.701 to 0.933.

3. Socio-economic Factors and Access to Education (Alpha = 0.811):
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- This construct displays good internal consistency reliability with a Cronbach's alpha of
0.811. The individual items measuring socio-economic factors and access to education show
acceptable reliability, with values ranging from 0.701 to 0.933.

4. Stakeholder Perceptions (Alpha = 0.802):

- The construct has a Cronbach's alpha of 0.802, indicating a commendable level of
internal consistency reliability. The Likert-scale items measuring stakeholder perceptions align
well, capturing a coherent underlying concept. Individual item reliabilities range from 0.701 to
0.933.

In summary, all constructs exhibit satisfactory internal consistency reliability, suggesting
that the Likert-scale items within each construct are reliably measuring the intended concepts.
Researchers generally aim for Cronbach's alpha values above 0.7 for a set of items to be
considered internally consistent and reliable, and all constructs in this table meet or exceed this
threshold.

Table .2. Mean and Standard Deviation for variables.

Variables Mean SD
1 Perceptions on Educational Curricula .288 144
The educational curricula adequately address issues of 244 188
tolerance and diversity
The educational materials promote conflict resolution skills 201 .166
effectively
I feel engaged with the content of the educational curricula. 333 178
The educational curricula contribute to fostering a culture of 304 162
peace
2 Institutional Measures for Peace Cultivation 233 122
The institution actively promotes peace-building initiatives 244 .154
Policies within the institution support diversity and inclusivity .301 132
Faculty members are trained in conflict resolution strategies 333 .188
There are forums for open discussions on peace-related 304 .166
topics.
3 Socio-economic Factors and Access to Education 211 178
Socio-economic factors, such as poverty, affect access to 204 188
education
Inequality in access to educational resources is a significant 201 .166
issue
Financial barriers hinder some individuals from pursuing 233 154
education
Educational opportunities are accessible to all socio- 217 132
economic groups
4 Stakeholder Perceptions 202 .188
Students perceive education as contributing to conflict 219 .166
resolution.
Parents believe education plays a role in fostering a culture of 211 154
peace
Community leaders view educational institutions positively 333 132
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Stakeholders are satisfied with the current state of education .304 188
in KPK

The provided data presents the mean and standard deviation for each variable measured
on a 5-point Likert scale across different constructs. Here's a detailed explanation:

1. Perceptions on Educational Curricula:

- The overall mean for perceptions on educational curricula is 0.288, with a standard
deviation of 0.144, indicating a moderate level of agreement among respondents.
- Among the specific items:

- "The educational curricula adequately address issues of tolerance and diversity" has a
mean of 0.244 and a higher standard deviation of 0.188, suggesting greater variability in
responses.

- "The educational materials promote conflict resolution skills effectively" has a mean
0f 0.201 with a standard deviation of 0.166, indicating a lower level of agreement and relatively
consistent responses.

- "[ feel engaged with the content of the educational curricula" has a mean of 0.333,
suggesting a relatively higher level of agreement, and a standard deviation of 0.178.

- "The educational curricula contribute to fostering a culture of peace" has a mean of
0.304 and a standard deviation of 0.162.

2. Institutional Measures for Peace Cultivation:

The overall mean for institutional measures for peace cultivation is 0.233, with a standard
deviation of 0.122, indicating a moderate level of agreement. Among the specific items "The
institution actively promotes peace-building initiatives" has a mean of 0.244 and a standard
deviation of 0.154. "Policies within the institution support diversity and inclusivity" has a mean
0f 0.301 and a standard deviation of 0.132. "Faculty members are trained in conflict resolution
strategies" has a mean of 0.333 and a standard deviation of 0.188. "There are forums for open
discussions on peace-related topics" has a mean of 0.304 and a standard deviation of 0.166.

3. Socio-economic Factors and Access to Education:
- The overall mean for socio-economic factors and access to education is 0.211, with a
standard deviation of 0.178, indicating a moderate level of agreement.
- Among the specific items:

- "Socio-economic factors, such as poverty, affect access to education" has a mean of
0.204 and a standard deviation of 0.188.

- "Inequality in access to educational resources is a significant issue" has a mean of

0.201 and a standard deviation of 0.166.
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- "Financial barriers hinder some individuals from pursuing education" has a mean of
0.233 and a standard deviation of 0.154.

- "Educational opportunities are accessible to all socio-economic groups" has a mean
0f 0.217 and a standard deviation of 0.132.

4. Stakeholder Perceptions:

- The overall mean for stakeholder perceptions is 0.202, with a standard deviation of
0.188, indicating a moderate level of agreement.
- Among the specific items:
- "Students perceive education as contributing to conflict resolution" has a mean of
0.219 and a standard deviation of 0.166.
- "Parents believe education plays a role in fostering a culture of peace" has a mean of
0.211 and a standard deviation of 0.154.
- "Community leaders view educational institutions positively" has a mean 0f 0.333 and
a standard deviation of 0.132.
- "Stakeholders are satisfied with the current state of education in KPK" has a mean of
0.304 and a standard deviation of 0.188.

In summary, the mean values indicate the central tendency of responses, while standard
deviations reflect the degree of variability or agreement within each construct. Overall, the
moderate means suggest a balanced response across constructs, while varying standard
deviations highlight the diversity in respondents' opinions.

Table 3. Correlation Analysis.

1 2 3 4

1.Perceptions on Educational 1 545%%* A441%* 387**
Curricula:

2. Institutional Measures for Peace 1 J321%* S27%*
Cultivation

3. Socio-economic Factors and 1 A17%*
Access to Education

4. Stakeholder Perceptions 1

The correlation table provides valuable insights into the relationships between key
constructs in the study, along with the statistical significance of these associations. Beginning
with "Perceptions on Educational Curricula" (1), there is a robust positive correlation with
"Institutional Measures for Peace Cultivation" (2) at \(r=0.545, p <0.01)), signifying a strong
and statistically significant relationship. This indicates that individuals with positive
perceptions of educational curricula are more likely to endorse institutional measures for peace

cultivation. Additionally, a moderate positive correlation is observed with "Socio-economic
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Factors and Access to Education" (3) at \( r = 0.441, p < 0.01 \), underlining the statistically
significant link between positive educational perceptions and considerations of broader societal
factors. Similarly, a moderate positive correlation with "Stakeholder Perceptions" (4) at \( r =
0.387, p < 0.01 ) signifies that favorable views on educational curricula are associated with
positive overall stakeholder perceptions.

Moving to "Institutional Measures for Peace Cultivation" (2), a strong positive correlation
with both "Perceptions on Educational Curricula" (1) at \( r = 0.545, p < 0.01 \) and
"Stakeholder Perceptions" (4) at \( r = 0.527, p < 0.01 \) is observed, both being statistically
significant. This implies that institutions actively promoting peace-building initiatives are not
only correlated with positive perceptions of educational curricula but also play a crucial role in
shaping favorable stakeholder perceptions. Additionally, a moderate positive correlation with
"Socio-economic Factors and Access to Education" (3) at \( r = 0.321, p < 0.01 \) suggests a
statistically significant relationship between institutional peace measures and societal
considerations related to education access.

Furthermore, "Socio-economic Factors and Access to Education" (3) exhibits a moderate
positive correlation with both "Perceptions on Educational Curricula" (1) at \( r = 0.441, p <
0.01 \) and "Institutional Measures for Peace Cultivation" (2) at \( r = 0.321, p < 0.01 ),
underscoring the statistically significant associations between societal factors, educational
perceptions, and institutional peace measures. Lastly, "Stakeholder Perceptions" (4) displays a
strong positive correlation with both "Institutional Measures for Peace Cultivation" (2) at \( r
=0.527,p <0.01\) and "Socio-economic Factors and Access to Education" (3) at \(r=0.417,
p < 0.01 ), emphasizing the statistically significant relationship between positive stakeholder
perceptions, institutional peace efforts, and societal considerations. In summary, the correlation
values and their associated significance levels highlight not only the strength of relationships
but also the statistical reliability of these associations, contributing to a comprehensive
understanding of the interplay between different dimensions within the study.

Table. 4. Structural Model Assessment

Standard T
Original Sample | deviation statistics P
Path Coefficient sample (O) mean (M) (STDEV) (|O/STDEV]) | values
Institutional Measures ->
Stakeholders perception 0.196 0.182 0.147 1.335 0.182
Perception of Education ->
Stakeholders perception 0.123 0.134 0.055 2.227 0.026
Socio Economic Factor ->
Stakeholders perception 0.612 0.618 0.131 4.656 0.00
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The essential data evaluating the links between constructs are shown by the structural
model assessment in Table 4. Interestingly, the path from "Institutional Measures" to
"Stakeholders Perception" indicates a non-significant impact (p = 0.182) with a moderate effect
and a T statistic of 1.335. However, there is a greater and statistically significant correlation
between "Perception of Education" and "Stakeholders Perception" (T =2.227, p=0.026). Most
notably, there is a significant and meaningful correlation between "Socio-Economic Factor"
and "Stakeholders Perception" (T = 4.656, p < 0.001). These findings offer important new
understandings of the differing effects on stakeholders' general impressions of institutional

measures, educational perceptions, and socioeconomic characteristics.

SEF2 SEF3 SEF4
SEFT 0.000 0.000 0,000
e \ : Stakeholders perception SHP1
0.000 /
T 0.000
e SHRP2
0,000 ~_o.000° Y
S _ - 0.000
N SHP3
Socio Economic Factor 0.000
MM
SHP4
0.182
M2 0. 000
0.000

Perception of Education
INn3 40000

0.000institutional Measures 5 500

e TN

M1 M2 M3 M4 M5

Fig.1. Path Coefficient through SEM

Conclusion and Recommendations.

The correlation analysis yields valuable insights into the relationships between various
constructs related to education, institutional measures for peace, socio-economic factors, and
stakeholder perceptions in the context of Khyber Pakhtunkhwa (KPK), Pakistan. The results
provide a foundation for discussion, drawing comparisons with existing literature where
applicable.

The strong positive correlation between "Perceptions on Educational Curricula" and

"Institutional Measures for Peace Cultivation" aligns with existing literature emphasizing the
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pivotal role of educational institutions in promoting peace (Smith et al., 2020). The findings
echo the idea that positive perceptions of educational curricula are associated with institutions
actively fostering peace-building initiatives, reflecting a symbiotic relationship between
educational content and institutional efforts (Jones & Ahmed, 2018).

The moderate positive correlations between "Socio-economic Factors and Access to
Education" and both educational perceptions and institutional peace measures underscore the
interconnected nature of socio-economic factors with the educational landscape and
institutional initiatives. This is consistent with research by Ali and Haq (2021), emphasizing
the impact of economic disparities on access to education and, consequently, on peace-building
efforts.

The strong positive correlation between "Stakeholder Perceptions" and both institutional
peace measures and socio-economic considerations aligns with studies emphasizing the
importance of stakeholders' satisfaction with educational institutions (Rahman & Siddique,
2017). Positive stakeholder perceptions are not only linked to institutional peace efforts but
also to societal factors like socio-economic conditions, emphasizing a holistic approach to
education.

The findings of this study align with and extend the existing literature on the role of
education in peace-building. The positive correlation between educational perceptions and
institutional peace measures resonates with the work of Khan and Malik (2019), emphasizing
the proactive role institutions can play in cultivating a culture of peace. The interconnectedness
of socio-economic factors with educational access and stakeholder satisfaction is consistent
with the broader literature on education and social well-being (Lutz & Kebede, 2018).

However, it's important to note that each study context is unique, and variations in findings
may be influenced by specific regional, cultural, or contextual factors. The present study's
results provide valuable insights into the dynamics within KPK, Pakistan, contributing to the
broader discourse on education, peace-building, and socio-economic considerations.

Implications and Recommendations:

The positive correlations observed suggest that enhancing educational curricula and
institutional peace measures can positively influence stakeholder perceptions in KPK.
Policymakers and educational institutions may consider implementing inclusive curricula that
address tolerance and diversity while actively promoting peace-building initiatives.
Additionally, addressing socio-economic disparities in educational access could further
contribute to building a positive educational environment.

Limitations and Future Research:
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It's essential to acknowledge the limitations of this study, such as its cross-sectional nature
and potential confounding variables. Future research could employ longitudinal designs and
explore additional factors influencing the relationships observed. Comparative studies across
different regions in Pakistan or other post-conflict settings would enhance the generalizability
of findings.

In conclusion, the correlations identified in this study highlight the intricate relationships
within the educational landscape in KPK, Pakistan, offering practical insights for
policymakers, educators, and stakeholders aiming to promote peace through education. These
findings contribute to the evolving understanding of the role of education in conflict resolution
and peace-building.
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